OTxe, miepes; ypOKOM 1HO3EMHOT MOBH CTOSITh HOBI 3aBJIaHHSI: II¢ HAacaMIlepe]l MiArOTyBaTH JIOIUHY
MaliOyTHBLOT'O, JIFOIMHY, 110 37aTHA MPOSBUTU ce0e B yMOBaX IJI00aJIbHOTO 0araTOKyJbTYPHOI'O MPOCTOPY,
sgKa € BIIKPUTOIO JO IHIIOI KYJNBTYpH, a OTXKe, 1 J0 chiuikyBaHHs 3 iHmuM#u. OCHOBHE 3aBIaHHS
BHKJIaJ]AHHS 1HO3EMHHUX MOB Ha CY4YaCHOMY €Tami — II¢ HaBYaHHS MOBH SIK IOBHOIIIHHOMY 3aco0y
CIIUIKYBaHHS, 3ac00y MIKKYJIBTYPHOT KOMYHIKAIIii.

1. Jlayouc B.A. Memoouxa npenodasanust ncuxonoeuu. — M., 2000. — C. 14. 2. Ilasnosa H.JI.
Kommynuxamusnas @ynkyusi peuu. uHmMeHYUOHATbHAS U UHMEPAKmMueHas cocmasisiowue. Aemoped.
ouc....0-pa ncuxonoe. nayk. — M., 2000. — C. 44. 3. Kumaticopoockas I".A. Hoevie nooxoouvl k 0b6yuenuio
unocmpannvim sazvikam Il Becmuux Mock. yn-ma. Cep. 19 * Jlunesucmuxa u MejckyibmypHas KOMMYHUKA-
yus" . —1998. —Ne 1. — C. 38. 4. Pyoenckuii E.B. Coyuanvnas ncuxonoeus. — M., 2000. — C. 348. 5. Tep-
Munacosa I'.I. Azvik u meockynomypnas kommynuxayus. — M., 2000. — C. 25. 6. Kosanvuyx M.A.
T'ymanuzayusi 06pazoeanusi. Memoobl UHMEHCUBHO20 0OyYeHust uHocmpannvim szvikam [l Becm. Mock. yh-
ma. Cep. 19 Jluneeucmuxa u mexcxynompypras kommynuxayus” . —1998. —Ne 3. — C. 20 — 30.
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KOMYHIKATUBHUM NIJIXIJ AK ONTUMAJIBHUM 3ACIB
BUBUYEHHSA IHO3EMHOI MOBH Y BH3

© Boosiu B.B., 2007

Posrnsnaerbcs NUTAaHHA KOMYHIKATMBHOTO TMiAX0AYy $IK ONTUMAJBHOIO 3aco0y
HABYAHHA iHO3eMHOI MOBM i WHOro mNpPaKTHYHOIO 3acTOCYyBaHHSA, Je OCHOBHAa YyBara
NPUIIAETHCS KOMYHIKATUBHIN KoMIeTeHIii cTyaeHTa.

The problem of the communicative approach is considered in the arlicle, as an optimum
language teaching means and its application in practice, wherethe main attention isdrawn to
the communicative competence of a student.

Jnst OUIBIIOCTI BUKJIA/IAviB € BiZJOMHM SIBUIIE CTPYKTYPHO-KOMIIETEHTHOTO, ajieé KOMYHIKaTHBHO-
HEKOMIIETEHTHOTO CcTyJIeHTa. e o3Havae, o MOKIMBICTD TPABUIIBHO MaHIITYIIIOBATH CTPYKTYPOIO MOBH €
TITBKH YaCTHHOIO TOTO, IO € BKIIOYEHO 10 BUBYEHHS MOBU. TakWil CTYyJIEHT € 3JaTHUM CTBOPIOBATH
rpaMaTUYHO-TIPABUIIbHI PEUEHHS 1 B TOH CaMHi Yac HE MO)XKE CTBOPUTH MPOCTOI KOMYHiKallii. Bin Moxe
rpaMaTHYHO TpaBMIBHO ckasatw: | Have you a fire ?/ , [do you have illumination 7/, ame skomHa 3 nux
peIUTiK, X04a i rpaMaTHYHO TpaBHIIbHA, HE Oy/le BHKOPHUCTaHa HOCIEM MOBH.

Tyt € “mock iHImE", M0 MOTPeOye YCBIMOMIICHHS 1 I “IIOCh” BKIIOYA€E B ce0¢ BMIHHS CKa3aTH
“nmpaBuibHy pid” y “npaBuibHuit gac” [ K. Johnson, K. Morrow. — P.1-2].

V zarajpHINIKMX TepMiHaX, MU MOXKEMO TOBOPHUTHU PO KOMYHIKaTHUBHE BUBYECHHSI MOBH, SIK TIPO TakKe,
0 PO3IMi3HA€ HABYAHHS K KOMYHIKATUBHY KOMIICTEHIIiIO, K4 € WOro OCHOBHOIO METOI0. Take MOBHE

HaBYaHHS BIJPI3HAETHCS BiJ OLTBII TPaJAWLIHHUX MIIXOMIB, y SKHX aKIEHTYEThCS yBara Ha BHUBYCHHI
CTPYKTYpHOI KOMITETeHIIi1 y HaBuaHHi iHo3emHoi MoBH [ K. Johnson, K. Morrow. — P.10].
J.X. XaiiMc 1aB BU3HAYCHHS KOMYHIKATUBHIA KOMIOETEHINT SIK HAHOLIBII 3arajJbHOMY TEPMIHY JIIs

BH3HAUCHHS MOXKJIMBOCTEH ocobu. BiH CTBEppKYE, 110 KOMIIETEHTHICTh 3aJICKUTh Bill 3HAHHS MOBH 1 BiX
BMIHHS BHKOPUCTOBYBATH 11 3aJI©XKHO BiJl CHTYaIIil.

15



€ JIeKinbKa CeKTOPiB KOMYHIKATHBHOT KOMIIETEHIIIi:

1) KoMIeTeHIis SIK IPaMaTHYHICTh;

2) KOMIIETEHIIis K BiIMOBIAHICTh KOHTEKCTIB;

3) KoMIIeTeH s K TpHiiHsITHE BUKopuctanus; /- whether or not smth isin fact done™/;

4) xomreTeHIlis sk BuKoHaHHs [ Hymes. — 14 p].

[Ipobnema KOMYHIKATHBHOI KOMITETEHIII1 PO3TISIAETHCS 32 JJOOMOT'0I0 KOMYHIKATUBHOTO IMiIX Oy
JI0 BUBYCHHSI MOBH.

K. JI>koHCOH — OpUTaHCHKUIT METOAUCT, 3a3HAYMUB, IO € [BA KOMYHIKATUBHHUX M1IXO/U 10 BUBYCHHS
1HO3EMHOT MOBH:

1) mockoHaja opradizallisi HAB4aabHOI IPOrPaMH;

2) METOI0JIOT I,

TouHinre kakydu, MepIIMi Miaxix BU3HAYAE, [0 CaME BUBYATH 32 KOMYHIKATHBHUM IPHUHITUIIOM, a
JPYTU# MiAX1A MoKa3ye, SK 1 3a JOIMOMOrOK SIKHX METOJIIB 3pO0MTH HaBYaHHS MOBH OLIBII JOCTYITHHM.

KomyHikaTHBHUE MiAXill € Opi€HTOBaHMM Ha BHBYECHHS MOBH Yepe3 CIUIKyBaHHs. BukopucraHHS
MOBH y peajbHii KOMYHIKATUBHIM CHTyalil MOpPOJMJIO B paMKax KOMYHIKQTHBHOTO MiAXONY JAesKi
TEHICHIIIT, pelICBaHTHI JUId BUKJIAJaHHS IHO3EMHOT MOBH:

1) xoMyHIKaTHBHA CIPSIMOBAHICTh YCiX BUJIiB HABYAHHSI;

2) roJIOBHUM Y MpolLieci HABYaHHS € He BUKIaaay, a cryaeHt (“learner-centred approach”);

3) 3arikaBIEeHHS CTYICHTIB MPOIECOM HAaBUYaHHS BIAMOBITHO M0 IXHIX iHTepeciB, 3miOHOCTEH i
notped (“thewhole person approach”);

4) HaBYaJIbHO-METOMUYHI MaTepiain MOAAIOTHCS 32 CUTYaTHBHO-TEMATHYHUM YU (PYHKIIOHATBHUM
MPHHIUIIOM;

5) OCHOBHMMH BHaMH POOOTH CTY/ICHTIB €:

a) mapHa pobora (mianor);

0) rpymoBa po6ora (rmoJimor);

6) KOMYHIKaTUBHHUH MiXia 10 BUBYCHHS MOBU MOPOAMB HETPAAMIIIHE BIAHOIIEHHS IO MOMHIIKH.
Bunukatots nutanus: 1o BBaxkatu nomuikoro? 1 SIka npupoaa moMHIKA?

BaraTo Oyso cka3zaHO PO Ba)KJIUBICTh KOMYHIKATMBHOI'O MiJX0JY, ajie 110 TaKe KOMYHIKaTUBHICTh

B3araini?

VYcHa KOMYHIKaTHBHICTE (CIHITKYBaHHS), BIAMOBIAHO 10 TBepKeHs P. CkoTTa, — I1€ THIT TisSUTBHOCTI,
SKHH Tiependadae CIUIKYBaHHS JBOX YM Oulblie ocid 1 y sSKoMy OOHIBa YYaCHHKH € CllyXadamd i
CMiBPO3MOBHHKAaMH OJIHOYACHO: BOHH MMOBUHHI pearyBaTu Ha Te, 110 4yioTh uepe3 pertiku [ K. Johnson. —
P.70].

Vxpaincekuii  mMeromuct-gocmigauk  O.b. TapHomonbcbkuit 'y cBoemy 30ipHHKY “MeToanka
HaBYaHHS aHTJIIMCHKOT MOBH” BUIUIAE IIICTh MPUHIUIIB OpraHi3allil HaB4aJbHOI JISUTbHOCTI CTYCHTIB Ha
2-my xypci texniunoro BH3:

1) npuHIUI KOMYHIKaTHBHO-OCOOMCTICHOT OpraHi3ailii HaB4aabHOI TisTIbHOCTI;

2) mpuHIMI 00OB’SI3KOBOTO BUKOPHUCTAHHS 1 PAI[iOHAIBHOIO CITIBBIIHOIICHHS aJTOPHUTMIYHHX
HaIIBEBPUCTUYHMX | eBPUCTUYHUX HABYAJILHUX JIiH ITiJ] 4aC 3aCBOEHHS MOBJICHHEBOI KOMYHIKAIIIT;

3) mpuHIMIT opraHizaifii oJHOYaCHOI HaBYAIBHOI MISJIBHOCTI Ha 3aHATTAX yCi€i MOBHOI IpymH
CTY/IEHTIB Mil yac (hopMyBaHHS HABUYOK 1 yMiHb;

4) IPUHIKIT B3aEMOIIOB’ SI3aHOI0 HABYAaHHSI PI3HUX BUJIIB MOBJICHHEBOI JIsTBHOCTI 3 ypaxyBaHHSIM iX
0COOJIMBOCTEH 1 MPUCKOPEHUM HAaBUaHHSM CIIPHUHSTTS MOBJICHHS,

5) npUHIMI HUKJIIYHOCTI TOOYI0BM HABYAIBHOTO MTPOLIECY;

6) IPUHIIKIT paIlioHaIFHOr0 BUKOPHUCTAHHS PiAHOI MOBH ITiJl YaC HaBYaHHS 1HO3EMHOI.

HaiiBaxxnmuBimmuM 1 OCHOBHMM NpPUHIMIIOM € 1- TpUHOWI, [0 peai3ye KOMYHIKaTUBHY
CHPSMOBaHICTh HABYaHHS 3arayioM. J[ji1 OOrpyHTYBaHHS LOTO MIPHHIIMITY CIiJ IPOaHAI3yBaTH, IO K €
KOMYHIKaTHBHOIO OCOOMCTICHOIO OpraHi3allier0 HaB4ajabHOI MisJIbHOCTI.

KomyHnikaTrBHa opranizailis nependadae Tpu OCHOBHI YMOBH:

1. CnpssMoBaHiCTh HaBYAHHS CTYJeHTa HE Ha 3100yTTS MOBHHX 3HaHb, a Ha BUPOOJIEHHS HABUYOK
(rpamMaTHYHUX, JIGKCMYHHMX, (OHETHMYHHUX, MOBICHHEBUX YMiHb), IO 3a0€3MeUyl0Th MOXKJIHBICTH

16



3MIACHEHHs IHIIIOMOBHOI MOBJICHHEBOI IISJIBHOCTI IMiJ Yac CIUIKYBaHHS, peasii3alliio MOBM B aKTax
komyHikariii [ 5. Taprnononscokuii. — C. 52].

2. Jlpyra ymoBa, TOB’s3aHa 3 peaizalliclo MPUHIMITY KOMYHIKaTHBHOI OpraHizallii, mependoadae
KOMYHIKaTHBHUH XapaKTep BIpaB, [0 BHKOPHCTOBYIOTHCS B HaBUAILHOMY TMpoleci Ui BUPOOJICHHS
HABUYOK I MOBJICHHEBUX yMiHb. ([IpMHIMI CHTYaTHBHOTO MOBICHHEBOTO CHuIKyBaHHs) [5. Tapronons-
cokui. — C. 53].

O.b. TapHomnonbcpkuil 3a3Havae, 10 HAWJOPEUHINIE 3aCTOCOBYBAaTH BIPaBU PI3HWUX PIBHIB, a
Halikpallle — BIOPaBH HAWBWINOIO PiBHS, NMPHW3HAYEHI JJIS 3aCBOEHHS MOBHOI'O Martepialy 1 pO3BHTKY

MOBJICHHEBUX YMiHb B pealibHIi KOMYHIKaTHBHIM CHTYyallil, a TakoX TaKWX, IO BIAMOBIAaIOTh METI
HABYaHHS — PO3BUTKY KOMYHIKATHBHOI KOMIIETEHIII.

3. ®opMyBaHHS y CTYJCHTIB CITOHYKAJIbHO-MOTHBAIIHHOI a3y AisIbHOCTI — CTBOPEHHS MOTPEOU B
IHIIOMOBHOMY MOBJICHHEBOMY CIUIKYBaHHi. JJJist 1IbOT0 MOTPiOHA BUCOKA TO3UTHBHA MOTHBAILIS:

a) 6e3 MOTHBAIIil MOBJIEHHEBA AISIIBHICTD B3araii He MOKe PO3IOYATHCS,

0) cama epeKTHBHICTH MOBJIEHHEBOI TISIBHOCTI 3POCTAE, KON € BUCOKOKO ITO3UTHBHA MOTHBAILIS.

Otxe, OO 3a0e3MEYNMTH KOMYHIKATHBHHN XapaKTep HaBYaJIbHOI MisUIbHOCTI, HEOOXIJTHO
OpTaHi3yBaTH ii 3 ypaxyBaHHIM OCOOMCTOCTEH THUX, XTO HaBYAETHCS; 3POOUTH iX 0COOMCTICHO-3HAUYIIIMMHU
(“ learner-centred approach”);

[HmuMu  cjioBaMu, MOTPIOHO B3ATH J0 yBard IXHIO “0OCOOMCTICHY iHamBimyamizamio” (mo6ip
MmarepiaiB i 3aBJaHb 3 YITKAM YpaxyBaHHSAM OCOOMCTOCTI KO)KHOrO cTyzaeHTa). [Ipore 1el miaxin He €
OCHOBHHM Y HEMOBHOMY TexHiuHOMY BH3, ne € He3HauHa MOKITHBICTH Horo peaizarii.

[NepeBasxHO MOTHBOBaHE HaBYaHHS 3a0e3Meuye YMOBH CAaMOBUPaXEHHS OCOOH.

BaxxmBy ponb y HaBuaHHI iHO3eMHOI MOBH 3aiiMae il BUBYEHHS uepe3 TEKCT SK OCHOBHY
KOMYHIKaTHBHY OJMHHIIIO, SKa JA€ MOXJIHMBICTh Yepe3 WOro YWTAaHHS YW CIYXaHHS 3 TI0/ajbIINM
KOMEHTYBaHHSM a00 HOro rnepekiaj oM BUBYHTH HOBUI JIEKCHYHUN UM TpaMaTHYHUA MaTepiall, HABYUTHUCH
CIIJIKYBaTHUCh, CTBOPIOIOYM KOMYHIKaTHBHI CUTyallii Ha ocHOBI Tekcry. Came Iedl MeTon € jayxe
MPONYKTUBHAM Yy HEMOBHOMY TexHiuHoMy BH3, nme HenmocraTHs KITBKICTh 4Yacy HeE Ja€ MOMIJIHMBOCTI
HIMPOKO BUKOPHCTOBYBATH IHIII MiAXOAU 10 BUBUCHHS iHO03eMHOT MoBH [b. TapHononbcbkuii. — C. 54].

HapuanpHi MaTepiamy miaOMparOThCS 32 CHTYaTUBHO-TEMATHYHUM YH  (YHKIIOHAITEHUM
npuHIUIoM. ToOTO rpaMaTHYHHMN 1 JIGKCHYHHUI MaTepialld BiANOBIZAIOTH TeMi 1 cuTyamii abo ¢QyHKii
(doro TOTPIOHO HABYMTH CTYICHTA — HABHYOK CIUIKYBaHHS, CIyXaHHsS, YWTAHHS YA HAMHCAHHS
1HO3EMHOI0 MOBOIO. 3aJIeKHO Bijl I[HOT'O pO3POOIISETHCS HaBYallbHA TIporpamMa, ska, 3a [1.A. Binkincom —
OpHUTaHCHKUM JIOCITITHUKOM, — MOJKe OyTH TphOX THIB: 1) rpamaTnuna; 2) cuTyatuBHa; 3) moHsTiiHA (a00
CEeMaHTHYHA):

1. 'pamMaTyHa HaBYaIbHA TPOrpaMa OCHOBHHH aKIEHT pOOUTh HA BUBUCHHI ITPAMAaTHKH.

2. CuryaTHBHa HaBYajbHA TpOrpamMa OCHOBHY yBary NpHUAUISIE BUKOPUCTAHHIO MOBH B KOHKDETHIH
peambHIN cUTYaIIii.

3. [ousdTiiiHa HaBYalbHA MporpamMa  IPYHTYEThCS Ha 3MICTI MOXIUBUX 3aco0iB, siki MOTpiOHO
BXKMBATH Y MEBHUX CHUTYyalisX. ToMy IIsl HaBYaJbHA TporpaMa € CHHTE30M JIBOX IOMEPEIHIX 1 TOMY €
HaOLIBI norineHO. LIS mporpama akieHTye yBary Ha BUBUCHHI KOMyHIKATHBHOI KOMITETEHIIIT.

VY KoxHill HaB4ANBHIN poOrpaMi po3pi3HSIOTH Pi3HI BUIM POOOTH 3i CTYIIEHTAMH, Cepell IKUX € JIBa
OCHOBHUX:

a) miamor (mapHa po6ora);

6) mominor (rpymoBa pobora).

KomyHikaTHBHMI TiAXIA 10 BUKJIAJaHHS 1HO3EMHOI MOBH 4acTO CTa€ 00 €KTOM KPUTHKH Yepe3 Te,
IO BiH CIIOHYKa€ CTYJCHTIB POOUTH TIOMHIKH, OCOONMBO TpamartuyHi. [IpuymHa IMX TIOMHIOK €
nBozHauHOW. [lo-meprie, e Te, MO CTyAEHTa BYMB BHKIANA4, SKAH BIPUTH, IO BUIAJKOBI MOMUJIKH
rpaMaTUK{ Y4 BUMOBH HE MalOTh HISIKOTO 3HAYCHHS.

[lo-mpyre, — crymeHT Moke OyTH 3aly4eHUM Yy MOBJICHHEBY CHUTYallifo, JI0 SKOi BiH He OyB
MiArOTOBJICHUM, 1, HaMararo4yuch peaiizyBaTH ii, poOuTh moMuikd. Came 1el (akT MMOKa3ye Halle
BIJIHOIICHHS 1 Halry peakitito Ha 1i momuiky [ G. Widdowson. — P. 82; G.J. Brumfit].
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MeroaucTi TO-pi3HOMY IHTEPHPETYIOTh OKpeMi BWAM MOBJIEHHEBOI JisuibHOCTI. Hampukian,
B. JlitnByn, BimoMuii OpHUTaHCHKHI METOAMCT — AOCTIIHUK B Iid cdepi, BUAUILE TBA OCHOBHI THIIH
KOMYHIKaTHBHOI JisJIbHOCTI:

1) ¢pyHkiioHa bHA KOMYHIKaTHBHA JISUTBHICTD;

2) comiajgpHa IHTEPAKTUBHA TiSUTBHICTS.

Hocnigauk-meroauct [hxepeMi XapMep BBakae, 0 OCHOBHUMH BHAAMHU POOOTH 31 CTYJCHTAMH €.

1) napHa uu rpymnosa po0ora;

2) ciinKyBaHHS il KOHTPOJIEM Ha MOYaTKOBOMY €Tarli;

3) unTaHHs Brojioc;

4) ponboBi irpu;

5) BUKOpHCTaHHS MarHiTodoHa.

VY Toii vac, sk Jlxon XaiikpadT BUAUIAE TaKi BUAN AISUTbHOCTI:

I. [Mapny i rpymoBy.

II. diamorwu.

I11. TToB’ s13ani Mixx coboro posmoBiai (chain stories).

IV. (Mime stories). Imitariiiti po3noBii.

V. Po3noBilaHHS aHEKIOTIB.

VI. Po3moga.

VII. Jlexrii — crinkyBanus (talk-lesturettes).

VIII. ImapoBsizarii, poasosi irpu (role-plays).

A. Merneii, MeToAMCT-A0CTITHUK 3 BenukoOpuTaHii, BUALISE Taki TUIN irop:

a) 1110 TPYHTYIOThCS Ha criocTepekerHi (i mam’ ati). Y Ou are a witness,

0) o rpyHTYyIOTRCS Ha iHTeprperamnii (i Bramysanmi). Blurred focus, Back writing;
B) 10 0a3yrOThCsI Ha IHAMBIAyasbHIl uu rpynoBiii cmiBmpari. The Name Circle;

r) HacTutbHi irpu. Monopoly, Diplomacy;

1) irpu 3 KapTKamu. Tarot;

e) irpu 3 omiBieM abo 3 mamepom. Consequences. [A. Mereii. — C. 137-139].

ABTOp TaK0X pO3TIIAIAE POJIb Ta 3HAUCHHS ITUX BIPaB, HABYAJIBHUX 3aBJIaHb y TAKHMX 3pa3Kax irop:

1. Students aretold they will be witnessing an event which they will subsequently have to remember
and report on in detail. A colour slideis then projected for avery brief lapse of time (e.g. 5 seconds). Each
student individually writes down what he remembers. Small groups are then formed to compare notes.
Finally the slide is shown again for comment, comparison with reports, and discussion.

An alternative procedure is to form groups at the outset and to give each group a picture to look at
together briefly. The picture is then taken away and the group remembers it together. Thereafter each
group receives another group's picture and 'interrogates’ a member of the group from which it came.

3a Oonomocoio nepuiozo Muny HABUANLHUX (20D, WO IPYHMYIOMbCA HA CHOCMEPEelCeHH,
NOKPAWYIOmMsbCsl KOMYHIKAMUBHI 3010HOCHi I nam’ amv 8 npoyeci 6UGYeHHsl IHO3eMHOT MOBU.

2. a. A very poorly focussed colour slide is projected. It should be possible barely to make out blobs
of colour. In pairs, students speculate about what they can see. The focus is then sharpened slightly.
Students speculate again, changing their previous opinion if appropriate. The procedure continues until the
dlideis sharply focussed.

b. In pairs students trace a short message with their fingers on their partner's back. The message can
be left to the students to invent. Alternatively if the teacher wishes to tie the communication game in with
structural or lexical items presented more formally, he can distribute cards to each student with messages
aready written on them.

The game can be done with numbers or pictures as well as with sentences.

A variation is to form a circle with each person facing his neighbour's back. The teacher gives a
written message to two or three of the students. They then begin to write it on the back of the person in
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front of them. The messages are passed round the circle until they come back (often unrecognisable!) to
their point of origin.

Jlpyeuii mun HaguanbHux i2op, WO IPYHMYEMbCA HA IHmepnpemayii i 82adyeamwi, Cnpuse
B800CKOHANIEHHIO BMIHHS 2PDAMOMHO BUCTIOBTI0BAINUCH 3ATIeHCHO 8i0 CUMYAYil | KOHKPEmMHO020 8UNAOK).

3. Students sit in circles of about 10 people. One person starts off by giving his first name and an
invented profession (e.g. I'm Fred and I'm a welder). The next person has to repest this information (i.e.
You're Fred and You're a welder) and add in himsdf (I'm Jane and I'm a reporter). The game proceeds
cumulatively until it comes back to 'Fred' who has to repeat the whole sequence.

Clearly this is open to aimost unlimited variation, since the ‘profession’ can be replaced by almost
any other kind of information, real or imaginary (e.g. | like, | hate, | comefrom ... &c.)

Tpemiii mun cnpusc po36UMKY MOHONOSIYHO2O | OiaNo2iYH020 MOGNEHHS i IPYHMYEMbCA HA
iHOUBIOYANbHIN YU 2pYNoGil cnignpayi.

4. Space does not allow detailed description of those which are commercially available. Before
adopting one for the foreign language classroom however it should be tried out for level of difficulty, and
usefulness as a communication activity involving language. (Many such games are complex and can be
played almost silently.)Before starting, players pick a card from the picture, word or number pile. They
throw dice alternatedly and move their counters accordingly. If they land on a 'what' square for example,
they take a card from the 'what' pile in the centre. This contains a question which must be combined with
the information on their picture, word or number card which they must answer. If the answer is satisfactory
to their partner (or the group) they keep the card. The winner is the person with most cards at the end, not
the one who finishes first. Chance cards feature any specific items the teacher wishes to introduce.

Tpenysanoni HaAcminbHi iepu 4emeepmoco Muny HAGYAIOMb MUCIUMU THO3EMHOI0 MOB0I0,
PO36UBATOMDb NAM SIMb ) HABYATILHOMY NPOYECI.

5. The traditional Tarot packs are too complex for story-building games.® Their potential for re-
combining the essential dements of all stories (cf. the Propp list) has however been realised in a set of
Tarot cards, specially created for language learning. The cards are coded for various of the story elements
(eg.hero, wishes, obstacles, enemies, ec.) and the pictures on them are sufficiently ambiguous for
individual students to give different detailed interpretations.

lepu n’ smoco muny donomazaiomov epamomHo po3nosioamu icmopii, 00HOYACHO 3anam’ Smogyroyu
HOBULL JIeKCUYHULL | 2paMamudnull mamepian nio yac KOMyHiKayii.

6. Inits'pure form this consists of each player writing first the name of a male protagonist at the top
of asheet of paper. Thisisthen folded and passed on to the next person. Each player then writes 'met X' (a
female person's name) folds the paper again and passes it. The game proceeds in this way with these
stages:where they met what she said to him what he replied what the result wasWhen the papers are
unfolded and read out thereis usually general hilarity! The principle of the game is open to great variation.
For example, in pairs, each writes a ‘why' question, folds the paper and passes it to his partner. Then each
writes a 'because answer.In groups of five, each writes the answer to the questions Who? What? How?
When? Where?, folding and passing each time.

The absurd and unusual results of this kind of game can lead into profitable discussion, story-
building, role-play and further writing.

Ocmanniti. mun icop 0a€ MONCTUBICMb Nepesipumu NPAKMUYHe 3ACMOCYBAHHS PAMAMUYHUX |
JAEKCUYHUX KOHCMPYKYIll, CRITKYIOYUCH IHO3EMHOI0 MOBOIO.

3 KOPOTKOT'O OIJIAAY TCOPETHYHHUX Ta MPAKTHYHHUX ACHEKTIB MPOOIEMH CTa€ 3pO3yMiI0, HACKIIbKU
KOMILJICKCHUM Ta OaraTorpaHHHM € BUKOPHCTaHHS KOMYHIKATHBHHMX 3aBJaHb y TMPOIECi BHBUCHHS
iHo3eMHOi MoBH y BH3. BpaxoBytoun Te, 1o ocCHOBHa (YHKI[iSl MOBH € KOMYHIKATHBHA, KOMYHIKaTHBHHUH
MIJXID 10 BUBYCHHS 1HO3EMHOI MOBH MO)KHA Oe€3 mepeOuIbIeHHsT Ha3BaTH OCHOBHHMM, HalBajkKJIMBILIHM.
[Ipu pbOMy HaBUaHHS MOBHHHO OyTH CIIpsIMOBaHE HE HAa BHBYCHHS I'pDAaMAaTHKU YU JICKCUKH 1HO3EMHOI
MOBH, a Ha BUBYCHHSI KOMYHIKATHBHOI KOMITIETEHIlii, TOOTO YMIHHS MPaBUJILHO BUKOPUCTOBYBATH MOBY Y

BIIMIOBIIHUX peabHUX KOMYHIKATUBHHX CHUTYyallisix. HaBuaHHS HEOOXiTHO TMPOBOAUTH 3 BUKOPHCTAHHIM
MEBHUX TPEHYBAIBHUX BIPAB HAMBUIIOTO PiBHS, OO PO3BHHYTH KOMYHIKATHBHI HABUYKH y CTYJCHTIB Y
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HOHATIHHIA HaBYaJIbHIH HporpaMi CHHTE3y TpaMaTH4HOI 1 CHTYaTHMBHOI HaBYAIBHUX MpOrpaM, IO €

HaHOUIBII JOPEYHOO [T OpraHizallii HaBuaabHOI HisibHOCTI y BH3, OCKINBKH aKIIGHTYE OCHOBHY yBary
HA KOMYHIKATHBHIH KOMIIETEHI[i1 Y BABYCHHI IHO3EMHOI MOBH.

KomyHIKaTHBHHE HampsiM PO3BUBAETHCS MApaNENbHO 3 PO3BUTKOM KOMYHIKATHBHOI JIIHTBICTHKH,
COIiaJILHOI TICHXOJIOTIi Ta COII0JOril Ha OCHOBI OJiep KaHHS JIOCBiy Y HaBYAIBHOMY MpOIIECi, IO /A€
MOJKJIMBICTD 1 JaJTi OCITI/PKYBATH 11€ TUTAHHS.

CpiTOBa TIpaKTHKAa BUKIAJaHHSA aHIJIHCHKOI MOBH SIK 1HO3€MHOI, III0 € MOBOI MDKHAPOIHOTO
CIIJIKYBaHHS, CBIIYUTH MPO 3HAYHUA BHECOK KOMYHIKATHBHOTO HANpSMY Yy BHPIIICHHS COI[IaIbHOTO
3aMOBJICHHSI CBITOBOI CIIBJIPY>KHOCTI: 3a0€3MeUnTH CIUIKYBaHHA yCiX il wieHiB “Ha piBHUX mpaBax”.

[IpakThka i HaBYAHHS BH3HAYAIOTh EBOJIIOIIIO IOIJISAIB 1 MOMIYK MOETHAHHS KOMYHIKATHBHOCTI 3
BIIACHE TPEHYBaJIbHUMH BIIPaBaMH, PyX “BijJl MOBH JI0 CIIUIKYBaHHs" 1 “BiJ CIIUIKYBaHHS JJO MOBH .

1. Tapuononvcekuii 5. Memoouka suxiadenns aneniticoxoi mosu. — K.. Buwa wxk., 1993. — 167 c. 2.
Harmer J., Wesley A. How to teach English. — Longman Group, 1991. — 198 p. 3. J. Haycraft. On
introduction to English language teaching . — Longman Group, 1998. — 140 p. 4. Johnson K., Morrow K.
Communication in the Classroom. — Longman Groop, 1992. — 140 p. 5. Brumfit G.J. and Johnson K. The
communicative approach to language teaching. — Oxford University Press, 1991. — 242 p. 6. Littlewood W.
Communicative language teaching. — Cambridge University Press, 1990. — 168 p. 7. Widdowson G.
Teaching language as Communication. — Oxford University Press, 1990. — 168 p.
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KYJIbTYPOJOTTYHUM X 1O BUBUEHHS
ITHO3EMHOI MOBHA

© Invuyuwun H.M., 2007

IIpoananizoBaHo cy4acHi TeHaeHIii, 10 CHIPUYUHUIN HEOOXIIHICTHL HOBMX MiAXOAIB i
MeTO/iB, 11040 BHUKJAJAHHS iHO3eMHOI MOBH mNpodeciiiHoro cnpsiMyBaHHs 3 ypaxXyBaHHSIM
KYJbTYPOJIOTTYHUX ACHEKTIB.

The article analyses moder n tendenciesinitiate the search for innovative approaches and
methodsin teaching and lear ning professionally oriented foreign language with the account of
cultural peculiarities of the countries wher e the languages ar e spoken.

Crorogni B YkpaiHi BinOyBaeThcs pedopmMa OCBITH, 3IHCHIOETHCS IONIYK HOBHX 3ac00iB Ta
MpUIOMIB ONTUMI3aIlil HABYAILHOTO MPOIIECY 3 METOO MiJBHINCHHS eeKTUBHOCTI MpogeciiHOro HaBYaHHsI.
3rimHo 3 HarioHaibHOR JOKTPUHOO po3BUTKY ocBiTH (2002 p.), B YKpaiHi BU3HAYEHO MPIOPUTETH PO3BUTKY
OCBITH, BiIOYBa€ThCS OaraTorpaHHUi Mporiec i MOJIepHI3allil 3 ypaxXyBaHHSAM CY4acHHX 3MIH Yy CYCIIUIbHOMY
PO3BUTKY, HOBU3HH OCOOMCTICHHX Ta COIIAJIbHUX BUMOT JI0 CHCTEMH NpodeciiiHoi OCBITH.

Ili TeHmeHIl CNPUYMHWIM TOSBY HEOOXIJIHOCTI PO3POOKM HOBUX MiaXxomiB, (GopM 1 MeToIiB
3MIACHEHHsI mpolecy npodeciiHol OCBITH 3arajioM Ta BHKJIAJaHHsS 1HO3€MHOI MOBH 30KpeMa. 3HauCHHS
OCOOMCTICHOTO TMOTEHIiaTy MaHOyTHBOTO CIeliaicTa B CYCIIUIBHOMY BHPOOHHITBI BU3HAYAETHCS
BUIIEPE/KYBATBHAM PO3BUTKOM JIFOJMHH TTOPIBHSHO 3 TEXHOJIOTIYHOK OCHOBOIO BUPOOHHITBA. Takuii
MiAXig OOIPYHTOBYE TOIJMOJICHE BHMBYEHHS T'POMAJCHKOI Ta COMIOKYJIbTYpHOI (YHKIIH OCBITH Ta
aKIEHTYBaHHs 11 poJli B eKOHOMIYHOMY Ta CYCIIUTLHOMY TpOrpeci sik 00’ eKTUBHOT 3aKOHOMIPHOCT.
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